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Statement of the problem.—This is a comparative study of 66 "problem 
children" who were studied in 19U1 and 19 UU. At the latter date 19 of the 
original group had dropped out leaving 91 to be compared for the two years -- 
19U1 and 19UU with regard to frequency, intensity, and types of behavior prob¬ 
lems as shown by the Haggerty-Olson-Wickman Behavior Rating Schedule. 
Selection of the problem.—This field of study was brought to the at¬ 
tention of the investigator in the course of five years of experience as a 
teacher in the Marietta public school system. As a new teacher in this school, 
the writer was given the third, fourth, and fifth grades. The children mani¬ 
fested many behavior problems. A general check of the ages revealed that the 
majority of the children were retarded and at the preadolescent level of devel¬ 
opment. The age level of the 33 girls in 19U1 was from 9 years and 9 months to 
12 years and 11 months. In 19HU it was from 12 years and 9 months to 19 years 
and 11 months. However, the level for the 33 boys was from 9 years and U months 
to 12 years and 11 months. By 19UU not any of the 12 year old girls had drop¬ 
ped out, 1 of the 11 year olds, 2 of the 1U year olds and 3 of the 19 year olds 
had dropped out, while for the boys one of the 12 year olds, 2 of the 13 year 
olds, U of the lU year olds, and 2 of the 19 year olds had dropped out. While 
many of these children had given much trouble in the classrooms, it was noted 
that they made satisfactory adjustments in the halls, on the playground, and 
in various extra-curricular activities. When the teachers noticed that the in¬ 
vestigator enjoyed working with maladjusted children, they began sending their 
maladjusted eases to her in large numbers. It occurred to the investigator 
that the first step in making definite Improvements in handling such cases 
would be to study the causes, frequency, and intensity of the problems manifes¬ 




Purpose of the study.—The purpose of this study is to answer the 
following questions: 
A. What were the behavior problems in 1941? 
B. What were the behavior problems in 1944? 
C. Which problems were more pronounced among the boys in 1941 and 
1944? 
D. Which problems were more pronounced among the girls in 1941 and 
1944? 
E. After four years which problems and characteristics were more 
persistent among boys and girls? 
F. What characteristics showed a problem tendency among boys in 
1941 and 1944? 
G. What characteristics showed a problem tendency among girls in 
1941 and 1944? 
H. What characteristics were persistent among boys and girls? 
I. Which problems were more serious in 1941 among those pupils who 
withdrew before 1944? 
J. Which problems were less serious in 1941 among those pupils who 
withdrew before 1944? 
K. How did the more serious problems of those who withdrew compare 
with those of the pupils who remained? 
Procedure.—The following steps in the method of procedure were taken: 
A. At the close of the school term in May, 1940, teachers indicated 
on the cards of those children who were considered as problem cases that the 
writer would be their teacher beginning in September, 1940. 
B. In September, 1940, the writer began work as instructor of 45 chil¬ 
dren in the third, fourth, and fifth grades who had been designated as problem 
children by their former teachers. This group of 45 children, together with 
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21 pupils in another section of the fifth grade "«ho were considered as problem 
children and whom the writer had taught the previous year, made up the group 
of 66 pupils included in this study. 
C. In March, 19l*l, when the writer was ready to begin the study, the 
permission of the principal was secured and the teachers pledged their coopera¬ 
tion. 
D. A conference was held with the two teachers who had been selected 
to rate each of the 66 pupils. Both of these teachers had previously taught 
all of these pupils. 
E. A Manual of Directions for the Haggerty-Olson-Wickman Schedules 
and a copy of the schedules were given to each teacher and the directions for 
checking and scoring were fully explained. 
F. Each teacher was requested to rate several children who were not 
included in the study in order to become acquainted with the procedure. 
G. A list of the 66 boys and girls who had been selected for study 
was given each teacher. 
H. Each child was rated independently by these two teachers and the 
writer. The average of the three scores was obtained for each child. 
I. At the end of the 191*0-191*1 term all of the pupils were promoted 
and they returned to the teachers of their respective grades in September, 191*1. 
The writer did not return for work in the Lemon—Street School, but accepted 
work in the Atlanta Public School System. 
J. In March, 191*1*, the writer began a second investigation of the 
original 66 pupils and found that 15 of these had withdrawn, leaving 51 pupils 
to be included in the second study. 
K. An individual conference was held and a Manual of Directions and 
Schedule were given each of the three teachers who were selected to rate the 
remaining $1 pupils. 
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L. Each teacher was requested to rate several children who were not 
included in the study in order to become acquainted with the rating procedure. 
M. A list of the 51 boys and girls who were to be included in the 
second study was given each of the three teachers. 
N. Each pupil was rated independently by the three teachers and the 
average of the three scores was obtained. 
O. The data for the 51 pupils were compiled separately for 1941 and 
1944. 
P. Profiles for the 51 pupils by sex and according to the various as¬ 
pects of the schedule were made for 1941 and 1944 and compared by years. 
Q. The 15 pupils who dropped out before the study was made in 1944 were 
treated as a separate group. Their schedules were studied, summaries of their 
findings were made, teachers were interviewed, and the general home conditions 
of those who did not move away were studied. These findings were used in making 
descriptive profiles of the 15 pupils in this group. 
Limitations.—This study was limited to 66 pupils, 45 of whom were under 
the instruction of the writer for the year 1941-42. In 1941, the age range was 
from 9 years and 4 months to 12 years and 11 months, and the grade range was 
from third grade to sixth grade. Of the 66 pupils 33 were girls and 33 were 
boys. At the end of a three year period (1941 to 1944) only 84 of the 33 boys 
and 27 of the 33 girls remained in school making a total of 51 pupils from ages 
12 years and 4 months to 15 years and 11 months in grades 6 to 8. Fifteen of 
the original group had dropped out by 1944. These 15 are discussed at length 
in Chapter III. 
Definition of terms.—For the sake of clarity some of the terms used in 
this study are defined. Intensity means the extent to which the behavior prob¬ 
lems were manifested in each child. The term behavior problems means the dis¬ 
crepancy between the capacities of the individual to adjust himself and the de¬ 
mands of his environment. A problem child is a child who manifests one or more 
5 
behavior problems. Problem tendency score means the sum of the weights for 
the different traits.^- 
Related studies.—Related studies were analyzed in order to give a 
better perspective for carrying on this study: 
Strang made a study of the physical, intellectual, social, and emo¬ 
tional development of students in grades U through 8 in New York. She re- 
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ported the following with regard to the above aspects of development. 
Intellectual 
T. Children with low learning ability are found in significant 
numbers in elementary school; mental defects appear to be associated 
with retardation in traditional school systems, preference for younger 
children as playmates, slow or dull manner, and being a target of teas¬ 
ing by other children; these are characterized by limited attention and 
experience, poor understanding of interpretations and a narrow techni¬ 
cal horizon even in lines of work in which they are highly interested. 
2. Teachers can recognize marked mental retardation even though 
they cannot accurately estimate the intelligence. 
Physical 
1. The age range of the period is shifting and covers the years 
9 to 13 or Ik and usually includes the U, 5, and 6 grades. 
2. Girls mature faster than boys during this age period. Mental¬ 
ly deficient boys mature slower than those who are normal. Both sexes 
appear to be capitalizing their previous growth gains. The best single 
measurement is the bones of the wrist. 
3. Puberty varies and marks the beginning of adolescence. 
Social 
IT Competition is keen at this period. 
2. Children want a separation of interests even by sex, a prefer¬ 
ence of companions by age and sex, and are aware of their popularity 
or unpopularity with the opposite sex. 
3. They avoid adult supervision and develop a prominent attitude 
of independence and leadership. 
U. They want to work out their social relationships and to be ac¬ 
cepted by the group on their own merits. The hobbies of problem chil¬ 
dren can serve as an index to their social adjustments. 
Emotional 
T. During this period, emotional control, shyness, sensitiveness 
to status with ■teachers, and comparison of unfavorable criticism in¬ 
crease . 
2. Their fears and temper tantrums decrease. Ridicule and all 
sorts of harsh treatment and "unfair play" are often more intense than 
Haggerty-Olson Wickman, "Behavior Rating Schedule," Manual of Direc¬ 
tions, (New York: 1930)» P* U. 
Ruth Strang, An Introduction to Child Study (New York, 1939). / 
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fear of physical injury. 
3. If Bsjeefcedboth at home and at school may suffer in silence or 
behave rebelliously and defiantly. 
iu There are some habits peculiar to preadolescents only. 
Hall made a study of the attitude of primitive people toward ado¬ 
lescence in which he gave emphasis to the importance of the period of pre¬ 
adolescence by describing the pubic initiations among various cultural 
groups. He stated that:^ 
Some nationalities have placed special emphasis upon this period. 
Alas ken girls, for example, were banished for six months in small out¬ 
houses from which they could not stir except after dark and kept very 
busy during this isolation: forced to marry, and made to wear a heated 
stone in the belt, drink a hot tea made of cedar, given intoxicants, 
secluded for a month and fed bread and water: beaten across the back 
and breast tilt they fell senseless and sometimes dead. Boys were in¬ 
structed in the legends of the tribe by old men: boring the flesh a- 
round one of the boys front teeth with a piece of bone, a period of 
abstinence, and circumcision. 
Wickman made a study of Children's Behavior and Teacher's Attitudes 
in the cities of Minneapolis, Minnesota and Cleveland, Ohio. He found that^ 
1. Teacher's reactions to the behavior problems of children are 
largely determined by the direct effect which the behavior produces on 
the teachers themselves. 
2. The usual treatment of behavior disorders in children is direc¬ 
ted toward the undesirable behavior which is the symptom of maladjust¬ 
ment, instead of toward the underlying causes that produce the malad¬ 
justment. 
3. Attacking types of conduct are regarded by teachers as the most 
undesirable forms of behavior, while many unhealthy tendencies of with¬ 
drawal and dependency are not recognized as symptomatic. 
Dimock made a study of personality Development in Adolescent Boys 
in the cities of Milwaukee and Kenosha, Wisconsin. His findings were as 
follows 
1. A necessity of dealing with the same individuals over an 
^G* Stanley Hall, Adolescence, (New York, 19OU), Chapt. VII. 
^E. K. Wickman, Children's Behavior and Teachers' Attitudes (Hew York, 
1928). (,.  
^Hedley S. Dimock, Rediscovering the Adolescent (New York, 19 Ul). 
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extended period of growth, instead of depending on cross sectional stu¬ 
dies of different children at various ages. 
2. During the years from 12 to 16 marked changes are taking place 
only in physical growth. 
3. There may be behavior consequences in individuals who deviate 
substantially from the average in physical growth. 
U. The physiological fact of pubescence, through association with 
increased physical growth, does make a difference in the age at which 
boys participate in a particular activity. 
Each of the various stages of life is particularly significant 
for the development of particular things and is therefore indespensable 
in the total development of the person. 
Chave made a topographical survey of Personality Development in Chil¬ 
dren in Chicago. He gave a description of some of the most important factors 
affecting the developing personalities of American children. He found that 
1. There are assets and liabilities which keep the balance of pro¬ 
gress an uncertain quantity. 
2. There is a wide range of possibilities beyond whatever heritage 
a child begins life with in the matter of an environmental privileges. 
3. The handicaps which make it difficult for thousands of children 
to realize a full development of personality are physical, mental, emo¬ 
tional, environmental, social, moral and religious. 
il. Some maladjustments are inevitable in the kind of world where 
children must grow up. Failure should be judged in the light of achieve¬ 
ments as well as in respect to unattained possibilities. 
Ackerson made a statistical study of the behavior problems of $000 
children at the Illinois Institute for Juvenile Research. His findings were as 
follows:? 
1. Personality total and conduct total showed very parallel relations 
with age and intelligence level. 
2. Behavior problems increased with age from about 9 to 13 years 
beyond which there appeared to be a decrease. 
3. Younger children of both sexes 5 to 12.9 behavior problems in¬ 
creased with IQ level up to 119 IQ. 
ii. Older'children of both sexes 13 to 17.9 years behavior problems 
increased with IQ up to 70—89 IQ. 
£. Among our children of pre-adolescent ages the average number of 
behavior, difficulties increased with IQ level up about 110—120 IQ, be¬ 
yond which there was probably a decrease, especially among conduct prob¬ 
lems distinguished from personality problems. 
^Ernest J. Chave, Personality Development in Children (Chicago, 19385 j- • 
7 
Luton Ackerson, Children's Behavior Problems (Chicago, 1931)* / * 
8 
Long made a study of the Attitudes of Parents and Teachers toward 
behavior problems of $0 ninth and tenth grade children of Atlanta University 
Laboratory High School. Her findings were as follows:® 
1. ‘Wide disagreement among parents and teachers on the rating of 
the 5>Q children. 
2. Parents agree about tardiness, lying, defiance, and temper out¬ 
bursts . 
3. Teachers showed very little agreement about these factors. 
U. Almost total agreement on intellectual factors. 
5. The greatest amount of agreèment was on physical factors. 
6. Greatest difference was concerning social factors. 
7. Mothers and fathers agree slightly in emotional factors. 
8. Teachers I and II showed the largest amount of disagreement. 
In April, 19 UU, The Atlanta Constitution^ published an article stat¬ 
ing that a Baptist church in Atlanta, Georgia had formed a board to study 
juvenile delinquency and that the Baptist Training Union also conducted a 
"Teen Age Clinic." It also stated that the Atlanta Board of Education in¬ 
structed the administration to continue study of juvenile delinquency and 
to investigate 190 cases of potential delinquency among white students and 
367 among Negroes in an effort to determine the causes. 
Probable value of the study.—The writer believes that the findings 
of this study will be significant, from a scientific point of view, for other 
teachers and principals of preadolescent and adolescent pupils. Moreover, a 
study of the preadolescent period may serve as the basis for a better under¬ 
standing of the overlapping dependence of all of the periods in the total 
personality development of pupils. It may be possible to convey to parents 
through parent-teacher meetings and through conferences that childhood is 
the best period for both learning and retaining good citizenship habits, and 
that adolescence is a period of rapid growth, and thereby convince many parents 
that the attitude inherent in the expressions, "Owen isn't old enough yet," 
"he'll learn better," "he is just a child" will not prepare Owen for the com¬ 
plications of adolescence. Last, but not least the findings will prepare 
the writer to better understand children with behavior problems and aid co¬ 
workers and confused parents. 
Q 
Henrietta L. Long, "Study of Parents and Teachers Rating of Fifty High 
School Pupils on the Haggerty Olson-Wickman Schedule." 
^The Atlanta Constitution, Atlanta, Georgia, April 15, 19UU. 
CHAPTER II 
ANALYSIS AND INTERPRETATION OF DATA 
Measurement of Behavior Problems*—»The Haggerty-Olson-Wickman Beha¬ 
vior Rating Schedules, Fojm A was used to measure behavior problems. 
By means of this Schedule the behavior status of a problem child 
may be designated in quantative terms on the basis of his relative 
position in a distribution of problem tendencies in the general school 
population. The use of this schedule assumes that all children are 
problem ohildren. but that they are so in varying amounts .10 
The Behavior Problem Record, Schedule A, contains a list of beha¬ 
vior problems frequently found in children. Each of the three teachers re¬ 
corded on the schedules the problems manifested during their experience Kith 
each child. The frequency of occurrence of each problem determined the 
rating assigned. Bach problem and each level of occurrence have been assign¬ 
ed a statistical weighting based on seriousness and frequency. The score 
for each child is the sum of the weightings for the problems recorded. When 
a child makes a high score, it is an indication of the presence of numerous 
and serious problems. A low score indicates the presenoe of few and less 
serious problems. Zero means that one or more of the teachers indicated the 
presence of the problem, but the average score was less than one. 
In the examination of a problem, one needs to know how to appreciate 
how "normal" it is for children to behave in this particular fashion and 
also how usual it is for a teacher to be distressed by such behavior. 
Incidence of Behavior Problems among girls.—The behavior problems 
of the 27 girls in 1941 were obtained by taking the average scores 
  .,l'1 " 1,1,11 u " 
Haggerty-Olson-Wickman, "Behavior Rating Schedules," Manual of Direc¬ 
tions. (New York, 1930), p. 3. 
9 
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given by the three teachers who rated them in that year. The behavior prob¬ 
lems of these same girls in 19 UU were obtained from the average of the scares 
given by the three teachers who rated them in 19UU* These data are shown 
in Table 1. 
TABLE 1 
' COMPARISONS AND DIFFERENCES OF THE SUM OF FREQUENCY 
OF OCCURRENCE OF BEHAVIOR PROBLEMS OF 27 GIRLS AS 
SHOWN BY HAGGERTY-OLSON-WICKMAN BEHAVIOR RATING 
SCHEDULE A. FOR 19Ul AND 19UU 
Sum oj ? the Frequency of Occurence 
Behavior Problems me— 19 UU Differences 
of Sum 
1. Disinterest in school work Ui 65 2U 
2. Cheating 37 62 25 
3. Unnecessary tardiness U2 U9 7 * 
U. Lying 31 50 19 
5» Defiance to discipline 17 U3 26 
6. Marked overactivity U7 107 60 
7. Unpopular with children U2 86 UU 
8. Temper outbursts 55 118 63 
9. Bullying 68 78 10 
10. Speech difficulties 29 35 6 
11. Imaginative lying U6 90 UU 
12. Sex offenses 0 20 20 
13. Stealing 0 31 31 
lU. Truancy 
15. Obscene notes, talk, or 
35 28 -7 
pictures U8 99 51 
Total   538 961 537 
Number in Group . . . 27 27 27 
Mean. . .  35 6U 35 
In 19Ul 33 girls were studied but 6 of these dropped out before the 
study was made in 19UU thus leaving 27 girls to be used for comparison by 
years. A comparison of the two ratings of girls for 19U1 and 19UU revealed 
an increase in all of the problems, except truancy. 
Marked overactivity, temper outbursts, bullying, imaginative lying, 
and obscene notes, talk or pictures showed the highest problem tendency score 
for the girls in 19U1, while defiance to discipline, sex offenses, and steal¬ 
ing showed the lowest scores in problem tendency. In 19UU marked overactivity, 
11 
unpopular with children, temper outbursts, bullying, imaginative lying, and 
obscene notes, talk or pictures ranked highest. The personal traits that 
V-, 
ranked lowest in problem tendency are sex offenses, truancy, stealing and 
speech difficulties. Figure 1 represents a comparative distribution of these 
more intense and less intense behavior problems of the 27 girls studied. 
Incidence of behavior problems among boys.—This study was begun 
with 33 boys but 9 boys dropped out over this period leaving 2k to be used 
for comparison. A comparison of the ratings of boys for 19 Ul and 19 UU re¬ 
vealed an increase in all of the behavior problems but one, and in this 
case the rating remained unchanged. 
TABLE 2 
COMPARISONS AND DIFFERENCES OF THE SUM OF FREQUENCY 
OF OCCURRENCE OF BEHAVIOR PROBLEMS OF 2h BOYS AS 
SHOWN BY HAGGERTY-OLSON-WICKMAN BEHAVIOR RATING 
SCHEDULE A. FOR 19Ul AND 19UU 
Behavior Problems 
Sum of the Frequency of Occurrence 
19U1 19 UU 
Differences 
of Sum 
1. Disinterest in school work 76 69 7 
2. Cheating 22 62 Uo 
3. Unnecessary tardiness 35 63 28 
U. Lying 37 56 19 
5» Defiance to discipline 39 55 16 
6. Marked overactivity 112 117 5 
7. Unpopular with children 12 80 68 
8. Temper outbursts 121 9U 27 
9. Bullying 93 93 0 
10. Speech difficulties 56 62 6 
11. Imaginative lying 20 1U1 121 
12. Sex offenses 0 UO UO 
13 • Stealing 15 Ul 26 
1U. Truancy 
15. Obscene notes, talk, or 
17 68 51 
pictures 6U 92 28 
Total ......... 719 1133 U82 
Number in Group ... 2U 2U 2U 
Mean  U7 79 20 
An analysis of the boys* scores for 19U1 revealed a higher problem 
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tendency in disinterest in school work, marked overactivity, temper out*- 
bursts, bullying, and obscene notes, talk, or pictures. Unpopular with chil¬ 
dren, sex offenses, stealing, and truancy scored the lowest ratings, which 
means that these problems were the least serious, in 19ill. For 1944 an in¬ 
crease is noted in marked overactivity, unpopular with children, temper out¬ 
bursts, bullying, imaginative lying, and obscene notes, talk or pictures, 
which means that these problems gave the greatest amount of difficulty at 
that time. The less serious problems were sex offenses and stealing. These 
data are made more explicit in Figure 1. 
In comparing the increase in the intensity of the problems of the 
boys with that of the girls, it is revealed that there was a greater increase 
for the boys than for the girls. It should be noted also that in both years 
the intensity of the problems of boys was greater than for girls. 
* The more persistent problems are those problems which maintained 
the same or nearly the same rank for the three-year period (1941-1944) • The 
behavior problems of girls which were high in intensity in 19ill and maintain- 
ed high intensity in 19l|i| were marked overactivity, temper outbursts, ima¬ 
ginative lying, and obscene notes, talk or pictures. Unpopular with chil¬ 
dren was rated as being of medium intensity in 1941 but was fated as one of 
the most intense problems in 1944. Sex offenses was the lowest rated prob¬ 
lem. The problem of defiance to discipline rated low in 1941 but not in 1944. 
Those problems which have kept their higher rating and are most outstanding 
for the boys are marked overactivity and obscene notes, talk or pictures. 
Disinterest in school work was less serious in 1944. Bullying maintained 
its rating. Temper outbursts had a high score in 1941 and 1944» however, 
the score was less in 1944 than 1941. Imaginative lying, a problem which 
was given one of the lowest scores in 1941, was given the highest for 1944. 
These data are more clearly shown in Figure 2. 
Bjshavior Problems 
. Disinterest in School 
. Cheating 
. Unnecessary Tardiness 
. Lying 
. Defiance to Discipline 
. Marked Overactivity 
1. Unpopular with Children 
. Temper Outbursts 
. Bullying 
». Speech Difficulties 
.. Imaginative Lying 
.. Sex offenses 
. Stealing 
. Truancy 
». Obscene Notes 
frequency of Occurrence of Behavior Problems 
1941 
1944 
Lgure l.-Sum of frequency of Occurrence of 15 Behavior 
Problems of 27 Girls as Show, by the Haggerty-Olson- 
Wickman Schedule A. Compared for the School Years 
1941 and 1944 
Behavior Problems 




Defiance to Discipline 
Parked Overactivity 









frequency of Occurrence of Behavior Problems 
Figure 2.-Sum of Frequency of Occurrence of 15 Eehavior 
1941 Problems of 24 Boys as Show by the Haggerty-Olson- 
1944 Wickman Schedule A. Compared for the School Years 
1941 and 1944 
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The more serious problems common to both sexes in 1944 were marked 
overactivity, unpopular with children, temper outbursts, bullying, imagina¬ 
tive lying, and obscene notes, talk or pictures. The less serious problems 
common to both sexes were sex offenses, stealing, and truancy. 
One of the most significant findings revealed by this study is the 
type of behavior problems which were found in both sexes. Most of the prob¬ 
lems which were rated highest for both girls and boys in 1941 represented 
direct aggressive types of behavior. On the other hand, the problems which 
the teachers rated as less serious in this study are generally considered as 
indirect, aggressive types of behavior. The most highly rated problems for 
the girls and boys from 1941 to 1944 changed from the direct aggressive to 
the indirect aggressive type of behavior. When expressed quantitatively, the 
mean of the behavior problems was higher in 1944 than in 1941. This was true 
for both sexes. 
Measurement of personal characteristics.—Schedule B., the second part 
of the Haggerty-Olson-Wickman Behavior Rating Schedule, which was used to 
measure personal characteristics, 
consists of a graphic rating scale for each of 35 intellectual, physical, 
social and emotional traits. Below the scale for each trait appear 5 
descriptive phrases to assist the rater in making a quantitative judge¬ 
ment .•*-*- 
Schedule B. does not locate problem children as does Schedule A., but covers 
personal characteristics on a variety of traits, regardless of whether or 
not the behavior described would be called a behavior problem. The sum of 
the weights for the different traits is called a problem tendency score for 
the child. In considering the measures, high scores represent undesirable 
deviations, and low scores desirable deviations from the typical behavior 
of a group of children. 




deviations of the personal characteristics of the 27 girls on the 35 traits 
were obtained for 19hi and 1955 by taking the average scores given by the 
3 teachers who rated them in the respective years. Data on the girls gather¬ 
ed through the use of Schedule B. have*been tabulated and presented in 
Tables 3 and 5 and Figure 3« 
A comparison of the two ratings of personal characteristic of girls 
for 19Hi and 1955 reveals a decrease in all four groups of traits over this 
period. The greatest difference for the 3 year period was in the intellec¬ 
tual traits. ’ * 
Personal characteristics of boys.—Data gathered on the boys throa gh 
the use of Schedule B. have been tabulated and presented in Tables 5 and 6 
and Figure 5» An analysis of these data reveals an increase in problem ten¬ 
dencies in intèllectual characteristics and a decrease in social and emo¬ 
tional characteristics. There was a very slight change with regard to physi¬ 
cal traits. The greatest variation in problem tendency by sex was in intel¬ 
lectual traits. 
TABLE 3 
COMPARISON OF THE MEAN NORMS SET UP BY HAGGERTY-OLSON-WICKMAN* 
WITH THOSE MADE BY 27 GIRLS ON THEIR PERSONAL CHARACTERISTICS 




National Mean 1951 1955 
Total Mean Total Mean 
Intellectual 535 16.1 360 13.3 17.1 
Physical 356 13.2 322 12.0 15.1 
Social 616 22.8 567 21.0 18.2 
Emotional 538 19.6 ^01 18.6 18.1 
•«•Haggerty-Olson-Wickman, "Behavior Rating Schedule," Manual of Directions 
(Sew York, 1930) p. 5. 
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TABLE U 
TEACHERS* RATINGS ON THE INTENSITY OF BEHAVIOR PROBLEMS OF A GROUP 
OF 27 GIRLS AS SHOWN BY THE HAGGERTY-OLSON-WICKMAN BEHAVIOR RATING 
SCHEDULE B. FOR l?4l AND 1944 




 TT "How intelligent is he? 78 67 11 
2. Is he abstracted or wide awake? 37 47 10 
3. Is his attention sustained? 69 33 14 
4. Is he slow or quick in thinking? 61 31 10 
3. Is he slovenly or careful in his 
thinking? 62 •49 13 
6. Is he mentally lazy or activé? 36 43 11 
7. Is he indifferent or does he take 
interest in things? 32 42 6 
Physical 
a. Is he slovenly or neat in personal 
appearance ? 60 39 21 
How does he impress people with his 
physique and bearing? 62 38 4 
10. Can he cofcpete with others on a 
physical basis? 33 43 8 
il. What is his physical output of 
energy? 37 48 9 
12. Is he easily fatigued? 33 42 -9 
13. How does he- impress you with regard 
to feminine traits? 48 46 2 
14. Does he lack nerve, or is he cou- 
rage Otis? 43 44 -1 
Social 
T&7 Is he quiet or talkative? 79 68 11 
16. Is his behavior acceptable to ordi- 
nary social standards? 73 38 17 
17. What are his social habits? 60 47 13 
18. Is he shy or bold in social rela- 
tionships? 39 63 -4 
19/ Is his personality attractive? 64 36 8 
20. How does he a ccept authority? 37 63 -6 
21. How flexible is he? 30 44 6 
22. Is he rude or courteous? 69 69 0 
23- Does he give in to others or does 
24. 
he assert himself? 43 43 2 
What tendency has he to critize 
others? 38 56 2 
Emotional 
23. Is he even-tempered or moody? 34 44 10 
26. Is he easily discouraged or is he 
persistent? 30 43 17 
27. Is he generally depressed or cheer- 
28. 
ful? 4o 37 3 
Is he sympathetic? 36 47 9 
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TABLE U Continued. 
Behavior Problems 
* 
19 U 19UU 
Decrease in 
Intensity 
29. How does he react to frustra¬ 
tions or to unpleasant 
situations? 59 62 -3 
30. Does he worry or is he easy¬ 
going? hh 38 6 
31. How does he react to examina¬ 
tion or discussion of 
himself? U2 ho 2 
32. Is he suspicious or trustful? kk hi 3 
33. Is he emotionally calm or ex¬ 
citable? la h3 
• 
-2 
3h. Is he negativistic or sug¬ 
gestible ? U6 39 7 
. 35. Does he act impulsively or 
cautiously? 62 67 -5 
TABLE 5 
TEACHERS ' RATINGS ON THE INTENSITY OF BEHAVIOR PROBLEMS OF A GROUP 
OF 2k BOYS AS SHOWN BY THE HAGGERTY-OLSON-WICKMAN BEHAVIOR RATING 
SCHEDULE B. FOR 19 Ul AND 19UU 




 jy ilow intelligent is he? 62 67 -5 
2. Is he abstracted or wide awake? 61 62 -1 
3. Is his attention sustained? 69 69 0 
u. Is he slow or quick in thinking? 5U 69 -15 
5. Is he slovenly or careful in his 
thinking? 62 62 0 
6. Is he mentally lazy or active^ h9 58 -9 
7. Is he indifferent or does he take 
interest in things? 50 58 -3 
Physical • 
sr Is he slovenly or neat in personal 
h6 appearance? U8 . -2 
9. How does he impress people with 
his physique and bearing? 53 5H -1 
10. Can he compete with others on a 
physical basis? lt6 h$ 1 
11. What is his physical output of 
energy? U8 5i -3 
12. Is he easily fatigued? U3 ho 3 
13. How does he impress you with re- 
llu 
gard to feminine traits? 36 hi -5 
Does he lack nerve, or is he 
• courageous? 56 hi 9 
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TABLE 5 Continued. 




15. Is he quiet or talkative? 75 68 7 
16. Is his behavior acceptable to or¬ 
dinary social standards? 70 68 2 
17. What are his social habits? 57 hi 10 
18. Is he shy or bold in social re¬ 
lationships ? 69 63 6 
19. Is his personality attractive? 52 55 -3 
20. How does he accept authority? 7U 6h 10 
21. How flexible is he? 57 50 7 
22. Is he rude or courteous? 67 70 -3 
23. Does he give in to others or 
does he assert himself? 36 36 0 
2U. What tendency has he to critize 
others? 51 hi h 
Emotional 
25. Is he even-tempered or moody? 50 ho 10 
26. Is he easily discouraged or is 
he persistent? 51 hh 1 
27. Is he generally depressed or 
cheerful? 37 32 5 
28. Is he sympathetic? U3 1*2 1 
29. How does he ireact to frustra¬ 
tions or to unpleasant 
situations? 69 6b 5 
30. Does he worry or is he easy¬ 
going? 56 1*5 11 
31. How does he react to examina¬ 
tion or discussion of 
himself? 1*8 62 -8 
32. Is he suspicious or trustful? 39 3 9 0 
33. Is he emotionally calm or ex¬ 
citable? 55 h6 9 
3U. Is he negativistic or-sug¬ 
gestible? bZ 50 -8 
35. Does he act impulsively or 
cautiously? 62 61* -2 
• TABLE 6 
COMPARISON OF THE MEAN NORMS SET UP BY HAGGERTY-OLSON-WICKMAN 
WITH THOSE MADE BY 21* BOYS ON THEIR PERSONAL CHARACTERISTICS 
FOR 19I4I AND 19UU 
Behavior Problems 
Local 
19U 19Uli National Mean 


























Figure 3.-Intensity of Behavior Problems of 27 
Girls as Shown by Schedule B. Compared for tne 
School vears 1941 and 1344 
H 1941 
1944 
Figure 4.-Intensity of Behavior Problems of 24 
Boys as Shown by Schedule P. Compared for the 
School Years 1341 and" 1944. 
CHAPTER III 
ANALYSIS AND INTERPRETATION OF DATA ON THE FIFTEEN PUPILS WHO 
WITHDREW AND A BRIEF DESCRIPTION OF EACH PUPIL 
Behavior problems and personal characteristics of pupils who 
withdrew.—The purpose of this chapter is to describe the children who 
were studied in 1941» but who withdrew before the second study was made 
in 1944. As previously stated, 6 of the 33 girls and 9 of the 33 boys who 
were used in the beginning of the study withdrew before the second study 
was made. Data with regard to the more serious and the less serious prob¬ 
lems of this group of girls and boys have been tabulated and presented in 
Tables 7 and 8. 
TABLE 7 
A COMPARISON OF THE MORE SERIOUS BEHAVIOR PROBLEMS OF 
BOYS AND GIRLS WHO WITHDREW BETWEEN 1941 AND 1944 
Girls Boys 
More Serious Problems 1941 More Serious ¥*robiems 1941. 
Truancy 21 Unpopular with children 35 
Bullying 16 Temper outbursts 33 
Marked overactivity 15 Speech difficulties 28 
Temper outbursts 10 Defiance to discipline 28 
Obscene notes, talk .... 10 Marked overactivitv 25 
TABLE 8 
A COMPARISON OF THE LESS SERIOUS BEHAVIOR PROBLEMS OF 
BOYS AND GIRLS WHO WITHDREW BETWEEN 1941 AND 1944 
Girls Boys 
Less Serious Problems . 1941 . Less Serious Problems 1941 
Unpopular with children 0 Imaginative lying 0 
Imaginative lying 0 Stealing 0 
Sex offenses 0 Truancy 0 
Stealing 2 Obscene notes 7 
Cheating  7 
A comparison of the more serious problems of the boys with those 
21 
22 
of the girls in 1941 showed that among the five ranking problems for hoys 
and for girls that only two were common to both. These were marked over¬ 
activity and temper outbursts* In comparing the less serious problems of 
the girls with the less serious problems of the boys, it was found that 
stealing and imaginative lying were common to both* 
The types of behavior probably reveal some reason for the children 
dropping out of school* The problem of highest intensity for the girls who 
withdrew was truancy* The problem of highest intensity for those who re¬ 
mained was bullying. The latter problem also rated second in seriousness 
for the girls who withdrew* The most highly rated problem for the hoys who 
withdrew was unpopular with children, while the most highly rated problem 
for those who remained was temper outbursts, AS with the girls, there was 
little difference in the intensity of these two problems in 1941 for the 
boys who withdrew before 1944* 
The mean personal characteristics scores of the boys and girls who 
withdrew have been compared with those who remained. The rank order of 
problem tendencies were social, emotional, intellectual, and physical; the 
problem tendencies for boys were higher than for girls for both the group 
which remained and those who withdrew* The fact that the social charac¬ 
teristics represented the greatest problem tendency would seem to Indicate 
that the instrument used has validity* Data have been presented in Tables 
9 and 10 for girls and boys respectively* 
TABLE 9 
COMPARISON OF THE MEAN PERSONAL CHARACTERISTICS OF 27 
GIRLS WHO REMAINED FROM 1941-1944 WITH 6 GIRLS WHO 
WITHDREW BEFORE 1944 
Behavior Problems Means for Those Who Remained Mean for Those Who Withdrew 
Intellectual 13*5 
Physical 12*6 13*2 
Social 18.3 22.8 
Emotional 15*8 19*6 
23 
TABLE 10 
COMPARISON OF THE MEAN PERSONAL CHARACTERISTIC OF 24 
BOYS WHO REMAINED FROM 1941--1944 WITH 9 BOYS WHO 
WITHDREW BEFORE 1944 
Behavior Problems Mean for Those Who Remained Mean for Those Who Withdrew 
Intellectual 15.3 20.3 
Physical 11.6 13.2 
Social 21.7 25.3 
Emotional  12*2  23*2  
An analysis of these tables revealed that both the boys and girls 
who withdrew had a higher problem tendency in all four traits. 
Descriptive profiles.—A study of the profiles of the 15 children 
who withdrew may throw some light on the kind of problems that cause 
children to drop out of school. Teachers may be able to discover the kinds 
of problems that they should be most concerned about. They may for this 
reason be led to seek a closer tie between the school and the home. Princi¬ 
pals may, in light of these findings, be able to plan a more effective pro¬ 
gram for preadolescents. For these reasons descriptive profiles have been 
made: 
Owen was a boy 9 years 5 months of age, 4 feet tall, weighing 55 
pounds, with expressive brown eyes, brown hair, and ruddy brown skin. 
He was very neat in appearance at all times. Alert and attentive if 
things coped with his varying moods. For example, if he became tired 
under any type of general school activity, he did not possess the non¬ 
complaining spirit or endurance, instead he would give up easily and 
resort to tears as a means of escape. He lived in a spacious home and 
enjoyed wholesome food. The mother was a lenient, considerate type of 
personality. She desired Owen to be free to express himself in any of 
her chastisements, but corrected him with sincerity and tactful poise. 
On the other hand, the daddy was the impatient type of parent and at 
times very rude in reprimanding him. The mother earned money by sell¬ 
ing hose from house to house in the community. The father taught school. 
Owen dropped out of school because the family moved away. 
Jack was a boy 12 years, 11 months of age, 4 feet tall, weighing 
48 pounds, dark brown complexion, small sparkling eyes. Jack's school 
work had been retarded in early age, his physical activities were domi¬ 
nate over his mental activities. He was stern, steady, courteous, 
possessed a speech difficulty, devoted to his teacher, very obedient, 
sensitive to criticism but never rebelled, and very slow. He was very 
well liked by his classmates. Jack was the younger of 4 children, 2 
sisters and 1 brother. He enjoyed a comfortable home with wholesome 
well-balanced diets. The mother was a courteous, refined person, who 
was exceptionally cooperative with the teachers and their suggestions 
for the improvement of her children's behavior and scholastic training. 
The father was a generous hard working man who appeared to be in accord 
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with any type of training for the improvement of his family's well 
being. Jack dropped out of school to work as a delivery boy at a 
down town grocery. He said that he would rather work than go to 
school. 
• 
Franklyn was 12 years and 9 months of age, U feet U inches tall, 
weighing 6U pounds, with dark complexion and expressive brown eyes. 
He was studious and openly expressed himself. He had temper outbursts, 
resisted authority, dominated his playmates, was very unpopular with 
his classmates, liked competition, and was difficult to manage. He 
was the oldest of 3 children. His disposition changed after he left 
school. For example, he would leave the campus when told without any 
impertinent words. His mother was very haughty and was non-coopera¬ 
tive with the teachers in matters of discipline. On onq occasion, she 
made a scene by reprimanding a teacher about refusing her little girl 
an excuse during a program. Franklyn finally dropped out of school to 
work at a road house. His mother said that he might work if he liked. 
Billy, 11 years 10 months, weighing 6U pounds, U feet 5 inches tall 
with dark brown skin, and brown eyes. He had good posture and was ro¬ 
bust and healthy. Billy proved intellectually dull, always tried very 
hard and did not know that he did not know. It took him 2 years to 
recognize all of the letters in his name and those were taught by 
rhythymic sound. He accepted any instruction without question, was 
bold, defiant, and insensitive to social feelings, possessed dominat¬ 
ing characteristics, liked to be janitor, and was unpopular, hot-headed 
and explosive especially among his playmates. He lived with his mother, 
2 sisters and 2 brothers in overcrowded poor surroundings and enjoyed 
fairly wholesome food. He mother had a quiet disposition and worked in 
a private home to earn a living for her children. Billy dropped out 
of school because he did not like to attend. 
J. D. was a boy 10 years and 10 months old. Height, 1; feet, 2 
inches. Weight, y) pounds. He had Indian red skin, large dreamy eyes, 
habitually stared, blank expression, and bad posture. He was slow to¬ 
ward mental improvement and activity and had speech difficulties. He 
was subject to spells of timidity, was irritable, easily worried, un¬ 
popular, day-dreamed and was interested in drawing. The father lost 
his mind and the mother left him to live with his grandmother in a 
3 room house which was plain and neatly kept. The grandmother was an 
intelligent cheery dispositioned personality who seemed very devoted to 
him. She took special care to give him wholesome food and keep him in 
comfortable clean surroundings even though the environment was poor. 
J. D. became disinterested in school work without having been able to 
give a good reason for dropping out. He later took a job as janitor in 
a department store. 
Harold, a boy 12 years and 1 month old, brown complexion, grey eyes. 
He was good natured, day-dreamed, possessed rougish traits, speech dif¬ 
ficulty, was active and liked to do odd jobs. Harold was very well liked* 
by his classmates. He had a skin infection (commonly called ringworm) 
around his mouth. He kept the spots greased and the students called him 
"greasy bacon." He merely smiled and never seemed to resent their fun 
and folly. He was the older of a family of 3 children. The mother was 
a neat housekeeper and an even tempered person. The father being a 
hard working man who seemed to possess honest traits even came by to 
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check on the children as they lived, a long distance from the school. 
Harold was being kept in school as a fine sentenced him by the city 
truant officer for he had been found guilty of stealing, while he was 
out of school doing odd jobs. The officer being very lax failed to 
keep check on the boy. He finally dropped out of school deciding that 
he wanted to work at a department store to make money to buy the things 
he wanted.12 . 
Gibson was 13 years and 1 month old, U feet 5 inches tall, weighh g 
5U pounds. Ne had l$rge brown eyes and dark brown skin. He was sloven 
in personal appearance, tattled, bold and disagreeable, unpopular, over 
indulged, and petted. Gibson was an adopted child. His surroundings 
were poor. He mysteriously disappeared—found means of becoming a mem¬ 
ber of the United States Navy. He dropped out of school because he 
wanted to work. 
Mary was a girl 10 years and 8 months old, h feet 3 inches tall, 
weighing 53 pounds, brown eyes and black hair. She was intellectually 
dull, fastidious, and quite feminine, usually quiet and often "played 
truant." Mary's mother is a tuberculosis patient in a sanitorium. After 
the mother was sent away to the sanitorium, Mary had to rely upon her¬ 
self. She stayed with different relatives at intervals, therefore, she 
was usually under her own supervision as to conduct. Finally, Mary lost 
interest in her female playmates and selected only one girl friend. 
They teamed with male playmates and enjoyed their gambling games on 
the street, used obscene talk, smoked and drank. She finally dropped 
out of school because she had to work for her support. 
Ellen, a girl .11 years and 8 months of age, U feet tall and weighed 
53 pounds, with ruddy skin and bright eyes. She lost too much time out 
of school and did not try, yet possessed ability. Ellen was saucy, dis¬ 
interested in school work, played truant, showed Hyperactivity, and had 
average zest at times. She was very much concerned about dress, and 
the older of 3 children. They lived in a 3 room house. The mother 
worked in a private home and the father did odd jobs until the bomber 
plant opened later. He was a poor provider. Finally, Ellen began stay¬ 
ing out late at night and had several heated arguments with her mother. 
Father and mother disagreed on the methods of punishment. Finally she 
stopped school because she did not approve of the type of clothes she 
had to wear. 
Ann, age 11 years 3 months, weighing 63 pounds was 5 feet tall. She 
had dark brown skin, black hair, and brown eyes. She had a keen per¬ 
sonality, a moderate, careful thinker, and was very obedient. At times 
Ann became easily fatigued which was probably due to the fact that she 
lived about 2 and one-half miles from school. She seemed to have taken 
more interest in mental work and refrained from any physical activity, 
but if insisted upon she world readily make an agreeable effort to take 
part. Ann lived with her mother and father in a three roc® house. 
Mother laundered at home to help earn’a living. The father worked at 
a marble mill. Ann left school to get married. 
12 
One of the city policemen was the truant officer 
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Inez is a girl 12 years and 11 months of age, b feet 1+ inches tall. 
She weighed 61 pounds, has mental ability of average child on the street. 
She was easily persuaded, usually made favorable impressions, and her 
interest easily aroused. Inez was a very sympathetic person of the 
"clinging vine" type. He home surroundings were not very cheerful. 
She was an only child and lived with her mother and father. The mother 
was a quiet selfish type, while the father was not a steady worker dur¬ 
ing the winter months, but he carried ice in summer. Both parents 
proved non-cooperative with school discipline and encouraged the child's 
idleness. Inez finally became tired of school and dropped out to get 
married. Now, she has a child of her own. 
Helen was 12 years and 1 month old, b feet 5 inches tall, weighing 
62 pounds, Indian red complexion, large, brown, expressive eyes. She 
was a very good student, physically active, with a clean neat appearance. 
She was the older of 2 children. Her behavior was ordinarily acceptable 
and very mischievous. She liked to tease the other children. The mother 
worked hard and was a good housekeeper. The father died in 1943» As 
Helen grew older she began associating with a schoolmate, playing truant, 
drinking, using obscene talk, and shooting dipe wi1}h boys. Her conduct 
in public was very rude and loud. She finally left school after her 
father died because she wanted to work. 
Flora was à girl 12 years and 9 months old, b feet b inches tall, 
dark brown skin, brown eyes, round plump face, and black hair. She was 
very noisy and enjoyed tormenting the other children. She attended 
school regularly, was respectful, and complied by habit. She was physi¬ 
cally and mentally alert with a cooperative spirit. Flora was the oldest 
of 5 children who lived in a 3 room house which was ordinarily clean. 
The mother and father were cooperative with all school discipline. The 
father was a good provider. The family moved away to Detroit, Michigan. 
The above profiles are presented to give a more vivid picture of 
the two general types of responses— overt and withdrawing, employed by in¬ 
dividuals for evading requirements imposed by social forces, and to illustrate 
some forms of behavior characteristics of the two types that are observable 
at various stages of individual development. Like all attempts, these pro¬ 
files stand in danger of oversimplifying a very complex and intricate sub¬ 
ject, bpt they may serve to combine a number of descriptive data into an 
organized form that will facilitate thinking about the real nature of each 
student. As a matter of fact, both attacking and withdrawing tendencies 
may be observed during the life career of almost every individual, and even 
in problem cases the individual shifts from one type of response to another. 
It appears that individuals "learn" to respond by attack or withdrawal, when 
requirements are frustrating or too severe for them. 
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Most of the pupils dropped out of school to work, to help-support 
the family or to help support themselves. Their home environments were 
poor and the parents worked for low salaries. They were not encouraged to 
stay in school. The majority of parents who appeared to be in accord with 
discipline were fairly easy to approach. The truant officer, who was one 
of the regular*1 policemen, did not contribute to the alleviation of behavior 
problems. He stated, "I don't like to go to the houses because the children 
act afraid of 
13 All names used in this study are fictitious. 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
Before summarizing the findings revealed by this study, it may be 
well to restate here the purposes of the study as cited in Chapter I. The 
purpose is to analyze and compare investigations made of 66 preadolescent 
"problem children" in 19 Hi with 19 HU in order to answer the following ques¬ 
tions:3^ 
A. ïïhat were the behavior problems in 19 Hi? 
B. What were the behavior problems in 19 HU? 
C. Which problems* were more pronounced among the boys in 19Ul and 
19UU? 
D. Which problems were more pronounced among the girls in 19 Hi’and 
19UU? 
E. After four years which problems and characteristics were more 
persistent among boys and girls? 
F. What characteristics showed a problem tendency among boys in 
19U1 and 19HU? 
G. . What characteristics showed a problem tendency among girls in 
19U1 and 19UU? 
H. What characteristics were persistent among boys and girls? 
I. Which problems were more serious in 19Hi among those pupils who 
withdrew before 19UH? 
J. Which problems were less serious in 19Hi among those pupils who 
withdrew before 19UU? 
K. How did the more serious problems of those who withdrew compare 
with those of the pupils who remained? 
The following are the more significant findings revealed by this 





A. The behavior problems for the girls in 1941 were marked over¬ 
activity, temper outbursts, bullying, imaginative lying, and obscene notes, 
talk or pictures; the major problems for the boys were disinterest in school 
work, marked overactivity, temper outbursts, bullying, and obscene notes, 
talk or pictures. 
B. Behavior problems of girls in 1944 were: overactivity, unpopular 
with children, temper outbursts, bullying, imaginative lying, and obscene 
notes, talk or pictures. The boys' major problems were marked overactivity, 
unpopular with children, temper outbursts, bullying and obscene notes, talk 
or pictures. 
G. Those problems which were more pronounced among the girls in 1941 
were: bullying, temper outbursts, and obscene notes, talk or pictures. For 
1944 they were temper outbursts, marked overactivity, and obscene notes, talk 
or pictures. 
D. Those problems which were more pronounced among the boys in 1941 
were: temper outbursts, marked overactivity, and bullying. For 1944 they 
were imaginative lying, marked overactivity, and temper outbursts. 
E. After four years the problems which were more persistent among 
girls were: marked overactivity, temper outbursts, obscene .notes, talk or 
pictures, imaginative lying and bullying. The more persistent problems among 
the boys were imaginative lying, marked overactivity, temper outbursts, bully¬ 
ing and obscene notes, talk or pictures. 
F. Social characteristics showed a greater problem tendency among 
both girls and boys in 1941 and 1944 than emotional, physical, and intellec¬ 
tual characteristics. 
G. Social and emotional characteristics were persistent among both 
boys and girls. 
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H. The problems which were more serious among the girls who with¬ 
drew before 1944 were: truancy, bullying, and marked overactivity, however, 
those among the boys were unpopular with children, temper outbursts, speech 
difficulties, and defiance to discipline. 
I. The problems which were less serious among the girls who with¬ 
drew before 1944 were: Unpopular with children, imaginative lying, and sex 
offenses, while those among the boys were imaginative lying, stealing, and 
truancy. 
J. The more serious problems of those who withdrew were the same 
as those of the pupils who remained. However, both were above the national 
norm and the intensity of those who withdrew was greater than those who re¬ 
mained. 
In general the findings from this study indicate that the instrument 
used has validity for measuring behavior problems and predicting later con¬ 
duct in the school, the home, the community, and may well serve as a basis 
for a program of diagnosis and amelioration. 
HAGGERTY-OLSON-WICKMAN 
BEHAVIOR RATING SCHEDULES 
By M. E. HAGGERTY, PH.D. 
Dean of the College of Éducation, University of Minnesota 
W. C. OLSON, PH.D. 
Director of Research in Child Development, University of Michigan 
and E. K. WICKMAN 
The Commonwealth Fund, New York City 
These scales are copyrighted. The reproduction of any part of them by mimeograph, hectograph, or in any 
other way, whether the reproductions are sold or furnished free for use, is a violation of the copyright law. 
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Copyright 1930 by the American Council on Education. Copyright in Great Britain 
All rights reserved, HOW : BRS- I3 
PRINTED IN U.5.A. 
Behavior Rating 
SCHEDULE A: BEHAVIOR PROBLEM RECORD 
Score    
Name  School  
R niing hy Date , 19——Grade. 
DIRECTIONS FOR USING 
Schedule A 
Below is a list of behavior problems sometimes found in chil¬ 
dren. Put a cross (x) in the appropriate column after each 
item to designate how frequently such behavior has occurred 
in your experience with this child. A cross should appear in 
some column after each item. The numbers are to be, disregarded 
in making your record. They are for use in scoring. 
BEHAVIOR PROBLEM 





once or twice 





Disinterest in School Work 0 4 6 7 
Cheating 0 4 6 7 
Unnecessary Tardiness 0 4 6 7 
Lying 0 4 6 7 
Defiance to Discipline 0 4 6 7 
Marked Overactivity 0 8 12 14 
Unpopular with Children 0 8 12 I4, 
Temper Outbursts 0 8 12 14 
Bullying 0 8 12 14 
Speech Difficulties 0 8 12 14 • 
Imaginative Lying 0 12 18 21 
Sex Offenses 0 12 18- 21 
Stealing 0 12 18 21 
Truancy 0 12 18 
21 
Obscene Notes, Talk, or Pictures o ; i2 18 21 
Directions for scoring. Transfer the numbers you have 
marked for the different items to the right-hand column, headed 
“Score.” Add the numbers to secure the total score, and record 
the total in the upper right-hand corner of this sheet. 







BEHAVIOR RATING SCALE 
 Grade  
Date ,, / 9  
Score 
Division I  
Division II  
Division III   
Division IV  
Total  
DIRECTIONS FOR USING 
Schedule B 
1. Do not consult anyone in making your judgments. 
2. In rating a person on a particular trait, disregard every other trait but 
that one. Many ratings are rendered valueless because the rater allows 
himself to be influenced by a general favorable or unfavorable impression 
that he has formed of the person. 
3. When you have satisfied yourself as to the standing of this person in the 
trait on which you are rating him, indicate your rating by placing a cross 
(X) immediately above the most appropriate descriptive phrase. 
4. If you are rating a child, try to make your ratings by comparing him with 
children of his own age. 
5. The masculine' pronoun (he) has been used throughout for convenience. 
It applies whether the person whom you are rating is male or female. 
6. In making your ratings, disregard the small numbers which appear below 
the descriptive phrases. They are for use in scoring. 
DIVISION I 
1. How intelligent is he ? Score 
Feeble- Dull Equal ol average 
minded child on street 
(5) (4) (3) 










absorbed in becomes present- awake alive and 
himself abstracted minded alert 
(5) (4) (2) a) (3) 
3. Is his attention sustained ? 
Distracted: Jumps Difficult to 
1 
Attends Is absorbed Able to hold 
rapidly from one keep at task adequately in what he attention for 
thing to another until completed does long periods 
(5) (4) (3) G) (2) 
4. Is he slow or quick in thinking ? 
Extremely Sluggish, Thinks with Agile- Exceedingly 
slow Plodding ordinary speed minded rapid 
(S) (4) (2) G) (3) 






and illogical A dabbler careful and logical 
(5) (4) (2) G) (3) 
6. Is he mentally lazy or active ? 
Interests Lethargic, Is ordinarily Eager Shows hyper- 
lazy and inert Idles along active activity  
(S) (3) (2) (1) (4) 
7. Is he indifferent or does he take interest in things ? 
Is indifferent, Uninquisitive, Displays usual Interests 
1 
Has consuming 
Unconcerned Rarely curiosity and are easily interest in almost 
interested interest aroused everything 
(S) (4) G) (2) (3) 
[ 3 ] Total, Division I. 
Behavior Rating 
DIVISION II 




Inconspicuous Is concerned Fastidious, 
Very slovenly negligent about dress Foppish 
(5) (4) (2) (i) (3) . 
9. How does he impress people with his physique and bearing ? 
1 . 
Repulsive Makes an 
1 
Generally un- Makes a Excites 
unfavorable noticed phvsique favorable admiration 
(5) 
impression and bearing impression 
(4) (3) (2) a) 
10. Can he compete with others on a physical basis 7 
i 
Weak and Has some physical 
1 
Can hold Is stronger 
i 
Has excep- 
handicapped difficulties his own than most tional strength 
(5) (3) (2) a) (4) 
11. What is his physical output of energy ? 
Extremely Slow in Moves with Energetic, Over-active, 
sluggish action required speed Vivacious Hyperkinetic,  
(S) (3) (2) 
Meddling 
a) (4) 
12. Is he easily fatigued ? 
Shows quick Does not have Endures Rarely shows Unusually 
vigorous  exhaustion ordinary satisfactorily fatigue 
endurance and robust 
(4) (3) a) (2) (5) 
13. How does he impress you with regard to masculine or feminine traits ? 
. (NOTE. If subject is male, rate on first line ; if female, use second line.) 
1 
Is a “sissy” 
1 
Slightly Has average Very Entirely masculine, 
A “buck” effeminate boy qualities masculine 










A “coquette,”  
(5) 
boyish girl qualities feminine “Clinging vine” 
(4) (2) a) 13) 
14. Does he lack nerve, or is he courageous ? 
White-livered, Gets Will take reason- Resolute Daredevil 
Fearful “cold feet” able chances 
(4) (3) (i) (2) (S) 
4 1 
Total, Division //_ 
DIVISION m 
16. Is he quiet or talkative ? 
Speaks very Usually Upholds his Talks more than Jabbers 
rarely quiet end of talk his share 
(3) (1) (2) (4) (5) 
16. Is his behavior (honesty, morals, etc.) generally acceptable to ordinary social 
standar ds ? 
Unacceptable, Occasional Ordinarily Always Bends backward, 
Extreme violations acceptable acceptable Very rigid 
violations standards 
(5) (4) (3) a) (2) 
17. What are his social habits ? 
Lives almost Follows few Pursues usual Actively Prefers social 
entirely to social social activities seeks social activities to 
himself activities and customs pleasures all else 
(4) (3) (i) (2) (5) 
18. Is he shy or bold in social relationships ? 
Painfully Timid, Self-conscious Confident Bold, 
self-conscious Frequently on occasions in himself Insensitive to 
embarrassed social feelings 
(4) (2) (i) (3) (5) 
19. Is his personality attractive ? 
Repulsive Disagreeable 
i 
Unnoticed, Colorful Magnetic 
Colorless 
(S) (4) (3) (2) (1) 
20. How does hé accept authority ? 
Defiant Critical of Ordinarily 
| 
Respectful, Entirely resigned, 
authority obedient Complies Accepts all 
by habit authority 
(5) (4) (3) (1) (2) 
2l. How flexible is he ? 
' 
Stubborn, Slow to accept Conforms Quick to accept Easily persuaded. 
Hidebound, new customs willingly as new customs Flaccid, 
Nonconformist and methods necessity arises and methods Unstable 
(5) (3) (2) ■a) (4) 
22. Is he rude or courteous ? 
Rude, Sometimes Observes general ~ 1 Courteous, Elegant 
Insulting, unmannerly, conventions of Gracious 
Insolent Saucy civility and respect 
(5) (4) (3) (i) (2) 
23. Does he give in to others or does he assert himself ? 
Never asserts Generally Holds his own, Assertive 
. 1 
Insistent, 
self, yields Yields when Obstinate 
Servile necessary 
(S) (4) a) (2) (3) 
24. What tendency has he to criticize others ? 
Never Rarely Comments on 
1 
Has a Extremely 
criticizes criticizes outstanding weak- critical critical, 
nesses or faults attitude Rarely approves 
(3) a) (2) (4) (5) 
Total, Division III 
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The authors, in making available for general use two measures of maladjustment 
in children, are keenly aware of the limitations of these two instruments which are 
described in this manual. Unwise and untrained persons may use the scales so that 
they increase maladjustment father than correct the conditions that the resultant 
scores reveal. Such possibilities, however, inhere in many of our methods of dealing 
with children, with intelligence tests, with ordinary school examinations, and with the 
curriculum. No one of these means of directing the development of children can in 
any sense be used as a substitute for more dependable knowledge of children or for 
good judgment of teachers or of others who may essay to use these instruments. The 
scale should be employai with the same responsibility that an intelligent physician 
assumes when prescribing medical treatment for a patient. 
The need is very great for a better understanding of child'behavior, particularly 
undesirable behavior. Any instrument that furthers such understanding should be 
available to all who can make intelligent use of it. The scales should primarily help 
to stimulate, direct, and improve research in the behavior problems of children. The 
chief argument for publishing the scales in their present form is to help accomplish 
this purpose. Under wise guidance the results obtained from the use of the scales 
reveal more objectively the factors in a particular behavior problem. The results 
may be used to correct the behavior problems of individual children. Thus the scales 
give a clearer picture of both the weaknesses and the assets of the individual, which 
may be used as a basis for a program of reconstructive education. A knowledge of the 
limitations of the scales should be possessed by all who use them. These limitations 
are discussed in the following paragraphs. 
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CAUTIONS 
1. Reliability of measures. Although the reliability of the scales s far from per¬ 
fect, it compares favorably with the reliability of many widely used intelligence tests. 
An intensive study of reliability and validity was made only of the Behavior Rating 
Scale, Schedule B.1 In general, when the total scores of Schedule B are obtained 
from repeated ratings by the same teacher, the reliability of the total scores is .86 for 
elementary school children. With an abbreviated scale the corresponding correlation 
is .66 for preschool children. The reliability of a single rating is .92 as obtained from 
the correlation between halves of the scale, with a prediction for the total. Ratings 
of the same pupils, when made by different judges under somewhat different condi¬ 
tions, commonly correlated about .60 for elementary school children. With an abbre¬ 
viated scale the corresponding correlation is .60 for preschool children. The correla¬ 
tion is .70 between the scores assigned by a typical rater in a nursery school and the 
averages of the scores assigned by three or four other teachers. 
2. Validity of measures. Thevalidity of the Behavior Rating Scale has been studied 
by means of ratings, clinical cases, and the subsequent histories of children. Scores 
on Schedule B correlate .60 with ratings from the direct approach followed in Sched¬ 
ule A. Fifty per cent of a group of Child Guidance Clinic cases include children who, 
according to teachers’ ratings, fall in the highest2 ten per cent of the school population. 
The subsequent history of pupils who have been rated by the Behavior Rating Scale 
indicates that the devices have validity for the prediction of later conduct disorders 
in the school and community. A composite score on Schedules A and B correlated .76 
with the frequency with which a group of children were referred by teachers and 
monitors to the office of an elementary school principal. 
3. Bias of the rater. The bias of the persons making the ratings may result in 
tendencies for ratings to deviate from a genuinely objective record. Since teachers 
are subject to such bias to a greater or less degree, a child’s score may reflect the 
teacher’s attitude quite as truly as it does a fact about the child. 
4. Emphasis upon aggressive behavior. An analysis of results of the use of the 
scales reveals a tendency to emphasize behavior of an aggressive type, and to miss 
certain non-aggressive types of nervous or emotional disorder the correction of which 
may be as important for the mental hygiene of the child as the correction of aggressive 
behavior which is more apparent. Other methods should be used to locate disorders 
in children which are of the less aggressive type. There is a possibility, although it is 
not certain, that this defect in the scales accounts for the fact that boys receive higher 
scores than girls. 
5. Significance of scores a relative matter. The significance of a score is not 
clearly revealed by its actual size. Its interpretation is relative to the mean score 
of the group studied. For this reason it is not easy to use the individual scores to 
measure improvement unless their relative character is recognized. 
6. Need for supplemental data. For individual diagnosis, the pupil’s rating on the 
scale should be used together with all available supplemental data, such as his school rec¬ 
ord, intelligence test scores, chronological age, home conditions, health conditions, etc. 
1 For a detailed report of the reliability of Schedule B, the reader is referred to Olson, Willard C., Problem 
Tendencies in Children. University of Minnesota Press, Minneapolis ; 1930. 
2 A high score implies undesirable tendencies. 
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It should also be stressed that the computation of behavior scores for a single child 
or for a group of children should always be considered the beginning of a program of 
amelioration. One is never warranted in regarding the score as a final act, that may 
pin a noxious label upon an individual, giving him an inescapable classification or 
justifying the influence of the environment in which he lives. In the school situation 
the rating may not infrequently point to the need for some adjustment of school con¬ 
ditions, for changes in the behavior of teachers, for modifications of the curriculum, 
or for the adjustment of other disturbing environmental factors. 
Used within the limitations indicated above, these measuring devices, which have 
already proved valuable in the quantitative study of behavior problems in normal 
children, will also be useful to research agencies, clinics, school administrators, teachers, 
and others qualified by training and discretion to employ them. The construction, 
use, and significance of the schedules have been discussed in considerable detail in a 
series of publications.1 Therefore the details of technique, materials, and methods 
involved in their development are not presented in this manual. Instead, only a brief 
statement is given concerning the construction, significance, reliability, and use of the 
schedules. 
DEFINITIONS 
Since there is no satisfactory standardized terminology, it will be necessary to define 
certain terms used in discussing the schedules. The term behavior problem will be used 
to represent the discrepancy betweeen the capacities of the individual to adjust himself, 
and the demands of his environment. It follows from the definition that the question 
of what constitutes a behavior problem depends upon the environmental demands as 
well as upon the reaction possibilities — innate and acquired —- of the individual. 
For a workable definition a behavior problem may be any activity that is objectionable 
to a social group — home, school, or community. A child who manifests one or more 
behavior problems is a problem child. By means of the Behavior Rating Schedules 
the behavior status of a problem child may be designated in quantitative terms on 
the basis of his relative position on a distribution of problem tendencies in the general 
school population. The use of the schedules assumes that all children are problem 
children, but that they are so in varying amounts. 
CONSTRUCTION 
The Behavior Problem Record, Schedule A, is a list of behavior problems which 
have been listed on the schedule in order of their frequency, as reported for a group 
of elementary school children. To use the schedule, the teacher records on it the 
problems manifested during her experience with each child. The frequency of occur¬ 
rence of each problem determines the rating assigned. Each problem and each level of 
occurrence have been assigned a statistical weighting based on seriousness and fre¬ 
quency. The score for a child is the sum of the weightings for the problems recorded. 
High scores indicate the presence of numerous and serious problems, while low scores 
indicate the presence of few and less serious problems. 
1 Haggerty, Melvin E., “The Incidence of Undesirable Behavior in Public School Children,” Journal of 
Educational Research, 12 : 102-22 ; September, 1925. 
Wickman, E. K., Children’s Behavior and Teachers’ Attitudes. Commonwealth Fund, Division of Publica¬ 
tions, New York ; 1928. 
Olson, Willard C., Problem Tendencies in Children. University of Minnesota Press, Minneapolis; 1930 
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The Behavior Rating Scale, Schedule B, consists of a graphic rating scale for each 
of thirty-five intellectual, physical, social, and emotional traits. Below the scale for 
each trait appear five descriptive phrases to assist the rater in making a quantitative 
judgment. Schedule A is designed to locate problem children through a record of 
overt behavior problems, while Schedule B covers personal characteristics on a variety 
of traits, regardless of whether or not the behavior described would be called a behavior 
problem. The amount of each trait in Schedule B has been assigned a weighting in 
terms of its relationship to Schedule A. The method may be illustrated by reference 
to Trait No. 11, Division II, “ What is his physical output of energy? ” 












N IS 161 457 139 18 
Mean 44.9 15.5 8.8 8.4 27.1 
Weight 5 3 2 1 4 
The data for this trait have been interpreted as follows : Of 790 pupils, 15 who were 
rated as being “ extremely sluggish ” had an average behavior score of-44.9 on Sched¬ 
ule A. This is the highest average score for any of the five subdivisions of this par¬ 
ticular trait, and therefore receives a weighting of 5. Eighteen pupils who were rated 
as overactive, hyperkinetic, and meddling had an average behavior score of 27.1. 
This, being the next to the highest average score for the five divisions, received a weight¬ 
ing of 4. In a similar manner the average behavior score for each remaining division 
was computed and a weighting assigned. It is interesting that by this weighting 
method personal traits may be diagnostic of a condition that is not apparent in the 
nature of the trait itself. The sum of the weights for the different traits is called a 
problem tendency score for the child. Taking into account the relative nature of the 
measures, high scores represent undesirable deviations, and low scores desirable devia¬ 
tions from the typical behavior of a group of children. 
OTHER RELATIONSHIPS 
Age and grade differences in scores on the Behavior Rating Scale are negligible, but 
boys show significantly greater problem tendencies than girls. The data for obtain¬ 
ing norms need be differentiated only according to sex. The abbreviated form of the 
scale used with preschool children requires, of course, a different set of norms. The 
majority of teachers do not differ significantly in the mean composite score of the 
ratings they assign on Schedule B when rating comparable groups, or when different 
raters judge the same group. Mean ratings on Schedule A tend to fluctuate more 
widely. Scores on Schedule B may be expected to correlate with achievement in school 
subjects to about the same extent as the usual intelligence test does, or perhaps to a 
slightly greater extent. An intensive analysis of the relationships among achieve¬ 
ment, intelligence, and behavior indicates that a score in problem tendencies gives a 
somewhat unique contribution to the prediction of achievement. 
SUGGESTED USES 
The instruments lend themselves to use in a variety of experimental projects which 
cannot be detailed here. The two devices may be used separately or in conjunction, 
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but when only one is used Schedule B is recommended. Under supervision they have 
been used profitably in one normal school by students preparing to be teachers, and 
in an institute for child welfare. They provide one method of training observers in 
the individual study of children. Guidance clinics will find the devices useful for 
securing from teachers standardized reports concerning the behavior of children who 
are being studied. The extent to which the teacher’s attitude and the child’s behavior 
are components of the situation should be taken into account in each instance. The 
quantitative scores obtained should prove useful in analyzing other types of clinical 
data. The norms given separately for intellectual, physical, social, and emotional 
traits indicate roughly the major fields of maladjustment, as seen through the eyes of 
persons closely acquainted with the child. School principals and counselors should 
find the information recorded on the schedules of value in their work with individual 
children, and also as a survey technique to aid in choosing the children who should 
have the services of child guidance. The teacher herself should gain a further under¬ 
standing of child behavior by using the devices in the classroom. In so doing she 
may also ask herself the questions, “ To what extent is my own attitude a factor in 
the behavior reported? ” and “ To what extent will a change in my attitude ameliorate 
the undesirable condition? ” 
SURVEY TECHNIQUE 
It is necessary for those who use these schedules to become familiar with their 
nature, their purpose, and their technique. In collecting a portion of the data upon 
which the norms are based the following elaborate procedure was employed. The 
problem was the rating of first-grade pupils in a large city school system. The ad¬ 
ministrative officials, supervisors, representatives of child-guidance clinics, and princi¬ 
pals of the schools included first met with the surveyors for a general discussion of the 
project. A second meeting was held with the teachers who were to do the rating. At 
this meeting each teacher was supplied with a manual of directions for using the sched¬ 
ules. They were asked to rate two of their children prior to a personal consultation 
with the persons in charge of the investigation. This personal interview, which dealt 
with the details of rating, was held with the teacher in her own school, sometime during 
the two weeks following the general meeting. The chief purpose of the interview was 
to interest the teacher in the project, secure her careful cooperation, and make clear 
the exact procedure. After this she made the ratings of all her pupils. The completed 
scales and class record sheets were returned to the central office. The data were then 
compiled to obtain norms for interpreting the ratings. 
Variations in the method of securing the records are described in the publications 
listed in the footnote on page 3. 
DIRECTIONS FOR MAKING RATINGS 
SCHEDULE A. THE BEHAVIOR PROBLEM RECORD 
On the Behavior Problem Record you will find fifteen items that indicate undesirable 
behavior, varying in seriousness. You are to review your entire experience with each 
child as it is related to each item of behavior listed on the record. If the item of 
behavior has never occurred, make a check in the first column. If it has occurred 
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only once or twice, make a check in the second column. If it has occurred more than 
twice, but is not a constant problem, make a check in the third column. If it occurs 
quite regularly in the child’s behavior, make a check in the fourth column. The 
'-numbers in,the body of the sheet are to be disregarded in making your record. They 
are for use in scoring. In order to make clearer to you the meaning of each item of 
behavior, the following statements are given to suggest the general nature of each 
problem : 
1. Disinterest in School Work. Under this heading include any action of the child 
that you interpret as showing lack of interest in school work. 
2. Cheating. Consider all forms of cheating in reference to school work. 
3. Unnecessary Tardiness. Consider his tardiness record. K. the tardiness is un¬ 
excused and due to his own failures, it should be interpreted as unnecessary. 
Consider also the promptness with which he returns from recess periods. 
4. Lying. Include under this head all misrepresentations of facts. 
5. Defiance to Discipline. Consider how well he accepts authority and obeys the rules 
of the school. 
6. Marked Overactivity. Consider under this head the child’s physical output of energy. 
Marked overactivity is characterized by a general restlessness, by an inability 
to sit or stand still, by playing constantly with objects, by uncontrolled activity 
about the school and playground, by involuntary movements of the hands, feet, 
or other parts of the body. 
7. Unpopular with Children. Under this head consider how well he is liked by other 
children. 
8. Temper Outbursts. Consider the child’s reactions to unpleasant situations and to 
frustrations of his behavior. Temper outbursts may be manifested by crying, 
by violent physical reactions, or by abusive language. 
9. Bullying. Consider whether the child attempts to dominate his playmates by 
physical force and abusive language and whether he picks quarrels with smaller 
children. If a girl, the activity may be somewhat different. Consider whether 
she delights in tormenting, teasing, or making fun of other girls. 
10. Speech Difficulties. Under this heading include stuttering or stammering, the 
substitution of one sound for another, and aural inactivity, as indicated by pro¬ 
nouncing letters or sounds incorrectly or by slurring letters or sounds. 
11. Imaginative Lying. Under this head consider the child's tendency to tell tales 
not based on fact. Such lying might include claims of unusual prowess or posses¬ 
sions, air castles, tales of extraordinary happenings, of being pursued by animals 
or persons, of being persecuted, etc. 
12. Sex Offenses. Under this head consider all acts relating to sex behavior which 
are objected to by conventional standards of health and morals. 
13. Stealing. Consider the child’s honesty with regard to the property of others. 
14. Truancy. Consider unexcused (illegal) absences from school, wherein the child 
absents himself on his own responsibility. 
15. Obscene Notes, Talk, or Pictures. Under this head consider whether the child 
circulates notes, pictures, or stories of a suggestive nature among members of the 




Manual of Directions 
PROCEDURE 
(1) First read carefully the directions which appear at the top of the Behavior 
Problem Record : 
Below is a list of behavior problems sometimes found in children. Put a cross 
(X) in the appropriate column after each item to designate how frequently such 
behavior has occurred in your experience with this child. A cross should appear 
in some column after each item. The numbers are to be disregarded in making 
your record. They are for use in scoring. 
(2) Next make out a record for each child in your room. 
(3) When all the records have been made, score each one according to the directions 
at the bottom of the sheet : 
Directions for scoring. Transfer the numbers you checked for the different 
items to the right-hand column, headed “Score.” Add the numbers to secure 
the total score, and record the total in the upper right-hand comer of this sheet. 
SCHEDULE B. THE BEHAVIOR RATING SCALE 
The following instructions appear on the first page of each copy of the rating scale. 
Read them carefully and reread them occasionally to keep them in mind. 
1. Do not consult anyone in making your judgments. 
2. In rating a person on a particular trait, disregard every other trait but that 
one. Many ratings are rendered valueless because the rater allows him¬ 
self to be influenced by a general favorable or unfavorable impression that 
he has formed of the person. 
3. When you have satisfied yourself as to the standing of this person in the 
trait on which you are rating him, indicate your rating by placing a cross 
(X) immediately above the most appropriate descriptive phrase. 
4. If you are rating a child, try to make your ratings by comparing him with 
children of his own age. 
5. The masculine pronoun (he) has been used throughout for convenience. 
It applies whether the person whom you are rating is male or female. 
6. In making your rating, disregard the small numbers which appear below 
the descriptive phrases. They are for use in scoring. 
It is suggested that you make your ratings in pencil so that a change can be made 
easily in case of error. Your first rating may best be done in consultation with some¬ 
one familiar with the method and should be in the nature of a practice exercise. When 
you actually start rating the entire class, it is recommended that you first rate each 
child on the traits in Division I, then rate each child on Division II, then on Division 
III, and finally on Division IV. This will enable you to concentrate your attention 
on fewer Items at one time, and should result in greater accuracy in your judgments. 
Refer any questions concerning the method to someone who understands the procedure. 
DIRECTIONS FOR SCORING SCHEDULE B 
After all members of the class have been rated on each trait in the Behavior Rating 
Scale, the papers should be scored. A small number appears in parentheses under 
each descriptive phrase. Transfer the number you have checked for each trait to the 
column at the right of the page under the heading Score. Add the scores separately 
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for Division I, Division II, Division III, and Division IV. Record the scores for each 
division in the upper right-hand comer of the first page and add to obtain the total 
score. A pupil’s score is the sum of the numbers under the phrases which were marked 
in rating the pupil. When all papers have been scored, record the results on the 
Class Record. 
NORMS 
Tables 1, 2, 3, and 4, derived from the use of the schedules, will be useful in inter¬ 
preting pupils’ scores obtained on the schedules. 
TABLE 1 
DISTRIBUTION OF SCORES ON THE BEHAVIOR PROBLEM RECORD, SCHEDULE A 
SCORES 







120-23 l 100.0 l 100.0 
116-19 l 99.9 l 99.9 
112-15 -l 100.0 l 99.9 
108-11 l 99.9 l 99.8 
104-07 l 99.8 l 99.8 
100-03 l 99.7 l 99.7 
96-99 3 99.5 3 99.7 
92-95 2 99.7 2 99.5 
88-91 2 99 2 99 
84-87 1 99 1 99.6 2 99 
80-83 2 99 2 99 
76-79 6 99 1 99 7 99 
72-75 3 98 3 99 6 99 
68-71 12 98 3 99 15 98 
64-67 13 96 3 99 16 98 
60-63 11 95 5 98 16 97 
56-59 9 94 3 98 12 96 
52-55 12 93 5 98 17 95 
48-51 17 92 5 97 22 95 
44-47 13 91 11 96 24 94 
40-43 31 89 12 95 43 92 
36-39 32 86 16 94 48 90 
32-35 37 83 14 93 51 88 
28-31 46 79 25 91 71 85 
24-27 67 74 37 88 104 81 
20-23 81 67 39 .84 120 76 
16-19 71 60 65 79 136 70 
12-15 111 52 ' 108 71 219 61 
8-11 83 43 80 66 163 53 
4-7 170 32 195 29 365 40 
0 261 12 430 20 691 16 
N 1098 1065 2163 
Median 13.2 6.1 8.6 
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TABLE 2 
DISTRIBUTION OF TOTAL SCORES ON THE BEHAVIOR RATING SCALE, SCHEDULE B 
SCORE 










135-139 2 99.9 2 99.9 
130-134 3 99.8 3 99.9 
125-129 6 99.5 2 99.9 8 99.7 
120-124 10 99 2 99.8 12 99 
115-119 19 98 9 99.4 28 99 
110-114 21 97 10 99 31 98 
105-109 25 95 18 98 43 96 ‘ 
100-104 ' 40 93 15 97 55 95 
95-99 70 89 30 95 100 92 
90-94 61 85 39 92 100 88 
85-89 96 79 58 89 154 84 
80-84 90 73 74 84 164 78 
75-79 120 66 98 78 218 72 
70-74 132 57 95 71 227 64 
65-69 172 47 141 63 313 55 
60-64 187 35 215 50 402 42 
55-59 180 22 202 35 382 28 
50-54 136 12 194 21 330 14 
45-49 68 5 122 9 190 7 
40-44 26 1 58 3 84 2 
35-39 9 .3 12 21 .4 
N 1473 1394 2867 
Median 68.8 62.5 65.4 
Mean 72.4 65.9 69.2 
S. D.dia. 18.4 16.3 17.7 
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TABLE 3 









SCORE Bofcs GIRLS BOYS GIRLS BOYS GIRLS BOYS GIRLS 
FREQ. PR. FREQ. PR. FREQ. PR. FREQ. PR. FREQ. PR. FREQ. PR. FREQ. PR. FREQ. ?R. 
45 l 99.8 
44 l 99.8 
43 l 99.5 
42 l 99.5 
41 l 99 3 99 1 99.8 
40 2 99 l 99.8 1 99 1 99.5 
39 1 98 1 98 
38 1 98 1 99 
37 4 97 1 98 
36 2 96 l 99.5 2 97 1 98 
35 3 95 2 99 5 96 2 98 
34 2 98 5 94 4 97 
33 l 99.8 3 94 4 93 2 96 
32 6 99 3 99 6 93 i 98 2 92 3 95 
31 6 97 1 98 4 91 3 97 5 91 3 95 
30 7 95 2 98 10 89 6 96 8 89 3 94 
29 3 93 2 98 1 87 9 94 5 86 3 93 
28 4 92 2 97 8 85 5 92 9 84 4 92 
27 6 90 7 96 10 82 7 90 8 81 2 91 
26 7 88 7 93 l 99.8 l 99.8 14 78 9 87 80 4 90 
25 11 85 11 91 l 99.5 2 99 14 74 8 85 5 79 5 88 
24 9 82 10 87 2 99 19 68 15 81 5 77 3 87 
23 7 79 15 84 3 98 1 99 15 62 13 77 11 75 16 84 
22 5 77 5 81 2 97 2 98 20 57 8 74 16 70 11 80 
21 20 73 12 78 7 96 3 98 17 50 21 69 12 66 9 77 
20 11 65 7 75 4 94 10 96 27 43 15 64 19 60 11 74 
„ 19 15 63 10 72 5 92 9 93 17 36 21 58 20 54 14 70 
18 9 61 17 68 10 90 6 90 19 30 16 52 10 49 14 66 
17 16 55 22 62 10 87 8 88 17 24 23 46 17 44 21 61 
16 23 49 15 57 24 81 18 84 20 18 27 39 24 38 26 53 
15 43 38 50 47 30 72 18 79 14 12 33 30 21 30 36 44 
14 13 28 24 38 27 62 32 71 14 7 20 21 26 22 50 31 
13 22 23 27 27 39 51 43 60 4 4 20 15 31 13 37 17 
12 16 16 25 19 49 37 38 47 5 3 22 9 12 6 25 8 
11 18 11 14 13 44 21 63 32 5 1 16 3 8 2 12 2 
10 16 5 14 9 28 9 44 15 1 .2 2 .3 3 .5 1 .2 
9 6 1 17 4 12 3 22 5 
8 1 .3 4 1 2 .3 6 .9 
7 2 .6 
N 300 326 300 326 300 326 300 326 
Median 16.7 15.7 13.4 12.7 21.4 18.0 18.8 16.1 
Mean 18.2 17.1 14.1 13.5 22.4 18.2 20.4 18.1 
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TABLE 4 
DISTRIBUTION OF SCORES FOR PRESCHOOL CHILDREN ON THE ABBREVIATED FORM OF THE BEHAVIOR RATING 
SCALE, SCHEDULE B 
1 
SCORE 
BOYS GIRLS TOTAL 





80-82 l 99 l 99 
77-79 3 97 3 97 
74-76 4 90 l 96 5 93 
71-73 3 82 3 88 
68-70 3 76 l 94 4 84 
65-67 1 72 l 92 2 81 
62-64 3 68 3 87 6 77 
59-61 3 61 3 80 6 70 
56-58 3 57 5 70 8 62 
53-55 6 46 2 62 8 53 
50-52 1 39 3 56 4 47 
47-49 1 36 7 44 8 40 
44-46 7 28 6 29 13 28 
41-43 3 18 . . 4 17 7 17 
38-40 5 9 3 8 8 9 
35-37 1 3 2 2 3 3 
32-34 1 1 1 .6 
N 48 , 42 90 
Median 55.5 49.6 53.4 
Mean 56.6 52.1 54.5 
S. D. 13.2 10.0 12.1 
1 The abbreviation consists in the omission of Items 5, 6, 8, 16, 17, 22, 24, 30, 31, and 32 of the complete form. The 
scores are based on a single initial rating of nursery school children at the Institute of Child Welfare of the University of 
Minnesota and the Child Welfare Research Station of the University of Iowa. 
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